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Resource for Teachers: Talking to Students About the 2026 Iran War

Understanding events like the current war between the United States, Israel, and Iran can
be challenging, emotional, and complicated for students. The complexities of geopolitics
combined with the overload of information through media platforms may leave them feeling
overwhelmed and confused. Additionally, “the fog of war” makes it hard to know what is really
happening in an unfolding event, let alone understand its ultimate long-term consequences.

To help make sense of the war, students may ask questions in class. Likewise, social
studies teachers may want to incorporate relevant instruction on current events when teaching
certain historical topics.

As a history education organization, ICS believes the best way to support students in
cutting through confusion and misinformation surrounding current events is to provide them
with objective, historically accurate information and age-appropriate instructional materials. We
created this resource to help teachers achieve those goals. Additionally, we provide teachers
guidance on:

e responding to student questions

e incorporating current events into social studies curriculum and instruction

e leading conversations with students
We know teachers have varying time constraints and capacities to have these discussions. It is
our hope that teachers are able to use these resources in the way that best fits their
classrooms.

This resource includes:

FAQs About the Iran War

. .

e Instructional Guidance

e Media Literacy and Further Reading

FAQs About the Iran War

What is happening in the current Iran War?

On February 28, 2026, the United States and Israel launched joint strikes against military and political
targets in Iran. Iran responded by launching missile strikes against targets in Israel, American military
bases throughout the Middle East, and other countries in the region, such as the United Arab
Emirates (UAE), Saudi Arabia, and Bahrain. During the initial bombings, Iran's Supreme Leader (a
religious leader and the highest authority in the Islamic Republic), Ayatollah Ali Khamenei, was killed.
His son, Mojtaba, was named as his successor. Since the beginning of the conflict, which has widely
become known as the Iran War, Iran’s capacity for missile strikes has reportedly decreased. Despite



P
Institute for
Curriculum Services

this, the war has resulted in thousands of deaths and damage to infrastructure throughout the
region.

The Trump administration has argued that the war is necessary in order to stop Iran's development
of their long-range missile and nuclear programs, reduce Iran’s influence in the Middle East through
its proxy network, and force a regime change. This decision followed the failure of multiple rounds of
negotiations between the United States and Iran beginning in 2025. The Israeli government argues
that the war is necessary to stop direct threats from Iran’s nuclear and missile programs. It also cites
the many Iranian-funded proxy groups that surround Israel and regularly launch attacks on it (for
additional background about Iranian proxies, please refer to the Glossary Terms for Student Support
below).

How has this war impacted the broader region?

Iran has launched missile and drone strikes against several Persian Gulf states, including Bahrain,
Kuwait, the UAE, Saudi Arabia, Oman, and Qatar. The strikes have largely targeted energy
infrastructure, airports, and US military sites, with many resulting in reported casualties. Iranian
missile strikes on Israel have also resulted in dozens of deaths and forced thousands to regularly
shelter in safe rooms (secure enclosures designed to protect citizens from missile attacks and other
dangers). Additionally, Hezbollah, an Iranian proxy based in southern Lebanon that is designated as a
terrorist organization by many countries (including the US, UK, and Canada), entered the war on
March 2, 2026 when it launched missile attacks against Israeli targets in retaliation for the
assassination of Ayatollah Ali Khamenei. Israel responded with a wave of strikes against targets in
southern Lebanon. These exchanges have resulted in the displacement of civilians on both sides of
the Israel-Lebanon border, as well as many civilian deaths in Lebanon.

While not involved in the early stages of the war, the Houthis in Yemen began launching strikes
against Israel in late March. The Houthis are a Shia Islamist militant group based in Yemen that are
also armed and funded by Iran. They have been designated as a terrorist organization by several
countries, including the US and the UAE. Their direct military role in the conflict has been limited, but
the Houthis pose a threat to international shipping due to their ability to fire missile and drone
attacks at ships in the Red Sea, a vital shipping route. Over a third of global container shipping and
12% of global oil shipping flows through the Red Sea (for additional background about Hezbollah and
the Houthis, please refer to the Glossary Terms for Student Support below).

What has been the global impact of this war?

The Iran War has resulted in several global impacts, including:
e major disruption of global trade due to Iran’s closure of the Strait of Hormuz, a key
international shipping route.
e rising oil and gas prices, with Iran’s targeting of energy infrastructure across the region
contributing to supply disruptions.



https://www.news9.com/story/685937002c736b2b668dbd5a/strait-of-hormuz-what-to-know-about-iran-s-control-over-vital-oil-trade-route
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e strained diplomatic relations between the United States and other countries, even as US allies
among the Persian Gulf states urge the US to pursue a decisive victory.
e arise in extremism in the US following the outbreak of the war.

o One notable example was the March 12, 2026 attack against Temple Israel, a
synagogue in West Bloomfield Township, Michigan. The attacker drove a vehicle
loaded with incendiary materials through the front doors of the synagogue, and the
FBI has noted that the attack was “motivated and inspired” by Hezbollah's ideology.

What is the history of relations between Iran and the United States?

In 1953, the CIA helped overthrow Mohammad Mosaddegh, the elected Prime Minister of Iran who
wanted to take control of Iran’s oil industry. Under the leader who took his place, Shah Mohammad
Reza Pahlavi, Iran became a close ally of the United States. Seen by many of Mosaddegh's followers
as an undemocratically elected and oppressive ruler, the Shah was deposed and exiled to the United
States in the Iranian Revolution of 1979. In place of the Shah, different revolutionary groups believed
that a coalition of resistance parties would govern under the symbolic leadership of the ayatollah.
Instead, Ayatollah Ruhollah Khomeini and his allies took sole control and established a new
theocratic Islamic government.

This new regime was actively hostile to the United States, which it saw as interfering with the affairs
of the Iranian people. In 1983, Hezbollah, the Lebanese militant group backed by Iran, carried out a
suicide bombing on a US military base in Beirut with a truck laden with explosives, killing 241 US
military personnel and 6 civilians. As a result of Iran’s continued funding and weapons supply for
international proxy military campaigns, the US State Department declared Iran a state sponsor of
terrorism (a designation for sovereign states that support international terrorism) the following year.

Over the next several decades, the United States placed economic sanctions on Iran. In the 2000s
and 2010s, as concern grew over Iran’s potential development of a nuclear weapon, the US promised
to ease many of the sanctions in exchange for Iran’s agreement to limit its nuclear program. A formal
agreement was reached in 2015, known as the Joint Comprehensive Plan of Action (JCPOA) or the
Iran Nuclear Deal. In 2018, the first Trump administration withdrew from the deal, and Iran resumed
nuclear development. The conflict between the two countries escalated in 2020, when the United
States assassinated Iranian General Qasem Soleimani, which was followed by Iranian strikes on US
military bases in the Middle East. The next direct confrontation occurred on June 21, 2025, when the
United States launched major strikes against three key nuclear facilities in Iran after Israel's initial
attack during the 12-day Israel-Iran Conflict (refer to the Timeline: 1967-Present for additional
details).



https://icsresources.org/wp-content/uploads/Timeline.pdf
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What is the history of relations between Iran and Israel?

For most of the Cold War, Israel and Iran had relatively cordial relations. Those relations deteriorated
after the Iranian Revolution of 1979, which resulted in the exile of the Shah, Iran’s ruling monarch.
The revolutionaries replaced the Shah with a theocratic leader, who established the Islamic Republic
of Iran.

Iran has been openly hostile to Israel since the end of the 1991 Gulf War. Iran's current government
does not recognize Israel’'s statehood and calls for its destruction. Israel considers Iran an existential
threat because of Iran's repeated attempts to develop a nuclear bomb capable of reaching Israel. It
also views the Iranian regime as a destabilizing force in the Middle East due to their funding of proxy
militant groups like Hamas, Hezbollah, and the Houthis, which regularly carry out attacks against
Israel (for additional background about Iranian proxies, please refer to the Glossary Terms for
Student Support below).

In recent years, confrontations between Iran and Israel have become more direct. In 2024, Iran
launched over 500 missiles and drones at Israel, claiming it was retaliation for an alleged Israeli
attack on Iran's consulate in Syria that killed 7 members of the Islamic Revolutionary Guard Corps
(an Iranian armed force that supports proxies outside of Iran).

In June of 2025, Israel attacked nuclear and military sites in Iran, and Iran retaliated with aerial
attacks targeting Israeli civilians and military locations. The United States later joined in the attack,
launching major strikes against three key nuclear facilities in Iran during the 12-day Israel-Iran
Conflict.

For additional background and teaching materials about the history of Israel and the other major
conflicts it has faced in the region, please refer to ICS's Teaching the Arab-Israeli Conflict curriculum.



https://icsresources.org/curriculum/the-arab-israeli-conflict/
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One way to support students in this moment is to provide them with historical context and
background information about Iran to help them make sense of the country’s past, present, and role
in the broader region.This can help students better understand what they may be hearing in the news
and can also provide a helpful, evidence-based, and objective foundation to counter the often
sensationalist nature of social media.

Current ICS Materials

ICS’s lesson Religion and Government in the Middle East can help provide a broad picture of Iran’s

history, demographics, and political structure. The lesson examines the intersection between religion
and government in the United States and four Middle Eastern countries: Egypt, Israel, Lebanon, and
Iran. The following components of the lesson offer relevant information about Iran:

e Lesson plan (page 18): One-page fact sheet about Iran that contains a historical timeline,
map, demographic information, and explanations of the Iranian legal system.

e Lesson plan (pages 19-21): Primary Source - The Iranian Constitution. An analysis of the
country’s constitution can provide insight into its political system and its government’s
structure and views.

e Religion and Government Teacher Slide Deck: This slide deck accompanies the lesson plan.
Teachers can find relevant information on the following slides:

o Slide 15 contains a video titled “Where is the Middle East?” that provides geographic
information about the broader region.

o Slides 29-31 contain additional visual demographic information about Iran to
complement the fact sheet.

The following resources on the Arab-Israeli conflict and the Israel-Hamas war also contain relevant
information on key concepts such as Iranian proxies and past conflicts between Israel and Iran:

e Israel-Hamas War Glossary of Terms
e Timeline: 1967 to the Present


https://icsresources.org/wp-content/uploads/Religion-and-Government-Lesson.pdf
https://icsresources.org/slideshow/religion-government-in-the-middle-east/
https://icsresources.org/wp-content/uploads/IsraelHamasGlossary.pdf
https://icsresources.org/wp-content/uploads/Timeline.pdf
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Glossary Terms for Student Support

The following are terms that students are likely to come across when learning about the Iran War or
the history of Iran.

ayatollah: A high clerical rank in Shia Islam, given to figures with high achievements in Islamic law or
scholarship. The title is distinct from rahbar-e moazzam, or “supreme leader,” which is used for the
highest political authority in the Islamic republic. The supreme leader is responsible for ensuring that
the nation is governed in accordance with Islamic law and the constitution. The past three supreme
leaders of Iran have held the rank of ayatollah and are therefore commonly referred to as such.

Farsi: An Indo-European language which is the official language of the Iranian government and is
spoken by over half of the population. Iran contains populations which speak a variety of other
languages, including Kurdish (roughly 10% of the population) and Turkic languages such as
Azerbaijani (about 25% of the population).

Islamic Revolutionary Guard Corps (IRGC): The Islamic Revolutionary Guard Corps (IRGC) was
created in the wake of Iran's 1979 Revolution. Revolutionaries displaced Mohammad Reza Pahlavi,
the hereditary Shah of Iran, and replaced him with Ayatollah Ruhollah Khomeini, who had been in
exile since 1964. After the establishment of the Islamic Republic of Iran, the new government created
the IRGC as an armed force independent of the Iranian military and tasked with upholding the values
of the revolution. Their role included contributing resources to the regime's proxies across the Middle
East, including Hezbollah, Hamas, and the Houthis. The group numbers around 190,000 members
and, until his death, answered directly to Ayatollah Ali Khamenei. However, given the uncertain status
of his son and successor’s health, it is currently unclear who is in charge of the organization.

proxy: An entity that is aligned with but separate from a state actor that supports the proxy with
arms, training, and financial support. The state actor supports the proxy to advance its strategic
interests, particularly in a conflict, without directly engaging in military confrontation.

When used in the context of Iran (and in the context of the Arab-Israeli Conflict), the term refers to
the more than dozen military groups and political parties which the Islamic Republic of Iran funds,
trains, and arms. These organizations are based in at least six countries or territories: Bahrain, Irag,
Lebanon, Gaza and the West Bank, Syria, and Yemen. Their activities align with the Iranian regime's
goals of destroying Israel and any United States presence in the Middle East. They act to destabilize
Middle Eastern countries that oppose the expansion of Iran’s influence, including through acts of
terrorism. Two of Iran’s proxies in Southwest Asia that have engaged in conflict with Israel since the
beginning of the current Iran War are:

e Hezbollah: Originally founded in 1982, a Shia Islamist militant organization based in Lebanon
and devoted to the leader of the Islamic Republic of Iran. They seek to destroy Israel and
counter Western influence, and accordingly, they carry out attacks against Americans and
Israelis, who they view as the main enemies of the Muslim world. Hezbollah has been


https://icsresources.org/curriculum/the-arab-israeli-conflict/
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designated a terrorist organization by many countries, including the US, UK, and Canada, and
is heavily funded by the Islamic Revolutionary Guard Corps. They are a major destabilizing
influence in the ongoing Arab-Israeli conflict. Prior to the current Iran War, Hezbollah's most
recent conflict with Israel occurred in October of 2024, when Hezbollah forces in southern
Lebanon launched rockets into northern Israel, forcing the evacuation and displacement of
nearly 60,000 Israelis.

Houthis: a Shia Islamist militant group based in Yemen and armed and funded by Iran.

The Houthis periodically fire at targets in Saudi Arabia and have actively targeted shipping in
the Red Sea. They oppose Yemen's Sunni majority and have been accused of numerous
human rights abuses. The Houthis have also been designated as a terrorist organization by
several countries, including the US and the UAE. Since late 2023, the Houthis have frequently
fired ballistic missiles and explosive-laden drones at Israel and ships in the Red Sea. Most of
those targeting Israel have been intercepted by Israel’s air defense system. The Houthis have
hijacked commercial ships sailing in the Red Sea and threaten to attack all ships going to
Israel. Some experts, however, do not see the Houthis as comparable to other Iranian proxies.
While the Houthis receive Iranian funding and often support Iran's agenda, they also
sometimes act autonomously outside of Iran’s control.

Shah: Farsi for “king,” the title Shah evoked the ancient Persian kingdom of King Cyrus and was used
by Mohammad Reza Pahlavi during his reign in the 20th century, until he was overthrown in 1979.

theocracy: A political system based on religion. Theocratic governments adopt religious laws as the
laws of the state, and the leaders (and often other officials) are part of the clergy of the state religion.
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Support for Classroom Discussion

Teaching students how to have conversations about challenging topics not only enhances their
cognitive and communication skills but also promotes empathy, understanding, and critical thinking.
These skills are essential for personal growth and for creating a more informed, inclusive, and
democratic society.

In anticipation of classroom discussions about the Iran War, teachers can consider the following
simple recommendations to establish general parameters around these learning experiences:

1. Stick to the facts.
— ICS provides the above FAQs About the Iran War to support teachers with factual
information and also provides recommendations for more in-depth reading from think
tanks and research organizations in the Media Literacy and Further Reading section
below. Teachers build trust with their students by maintaining objectivity and sensitivity
in their discussions, establishing widely agreed-upon facts, acknowledging the unknown,
and refraining from inserting political opinions or preferences into their instruction.
2. Support students with historical background.
— ICS provides age-appropriate historical background in the FAQs About the Iran War
and the Building Knowledge About Iran sections. Historical background helps
students make sense of current events by establishing causes, patterns, and
perspectives and also helps students build empathy and critical thinking.
3. Allow student questions to guide conversation.
— Each of the recommended graphic organizers in the section below allows space for
students to guide the conversation and their own learning through inquiry and reflection.
4. Allow students to draw their own conclusions.
— Historical thinking skills encourage students to develop their own interpretations
about historical events, the same approach holds true with current events when critical
information is often still unknown and students may have personal connections to an
ongoing issue.
The list above was inspired by Education Week's “How to Talk to Students About the U.S.-Iran
Conflict” resource, where teachers can find additional detail around these types of guidelines and
other classroom recommendations for talking about current events.

Establish Discussion Norms

During a discussion or classroom activity about a sensitive topic like the Iran War, teachers should
ensure that all students feel respected, supported, and empowered to learn. A critical first step to
create this learning environment is to establish a set of discussion norms or guidelines that
represent the needs of their students.


https://www.edweek.org/teaching-learning/how-to-talk-to-students-about-the-u-s-iran-conflict/2026/03
https://www.edweek.org/teaching-learning/how-to-talk-to-students-about-the-u-s-iran-conflict/2026/03
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Some teachers prefer to co-create norms with their students, while others may prefer to draw
inspiration from institutions like the University of Michigan's Center for Research on Learning &
Teaching, which has compiled the following discussion norms:

Listen respectfully, without interrupting.

Listen actively and with an ear to understanding others' views. (Don't just think about what you
are going to say while someone else is talking.)

Criticize ideas, not individuals.

Commit to learning, not debating. Comment in order to share information, not to persuade.
Avoid blame, speculation, and inflammatory language.

Allow everyone the chance to speak.

Avoid assumptions about any member of the class or generalizations about social groups. Do
not ask individuals to speak for their (perceived) social group.

Whatever norms a teacher uses to facilitate discussion, students should hear these expectations
clearly stated, acknowledge their importance, and prepare for dialogue that will be challenging while
respectful. If a student says something that veers outside of the norms, teachers can acknowledge
their thoughts or concerns, then promptly refer back to the norms to keep the conversation within
the established boundaries.

For additional reading about facilitating challenging discussions, please refer to the following
resources:
e Fostering Civil Discourse: Detailed guide from Facing History & Ourselves.
e Civil Discourse Primer: Additional guidance from Sphere Education Initiatives.
e Supporting Youth Affected by Violence in Israel and Gaza: Guidance from the National
Association of School Psychologists for teachers and school administrators who have
students affected by conflict.

Structured Learning Activities

Once norms are established, students are primed for learning and discussion. When it comes to
high-stakes discussions, the University of Michigan's Center for Research on Learning & Teaching
recommends creating a structure for discussion that:

Has clear objectives.

Establishes a common basis for understanding.

Maintains focus and flow.

Creates direction while allowing for student observations and reflection.

>N -


https://ggie.berkeley.edu/practice/building-collaborative-classroom-norms/
https://crlt.umich.edu/publinks/generalguidelines#rules
https://crlt.umich.edu/publinks/generalguidelines#rules
https://www.facinghistory.org/sites/default/files/2025-04/fostering_civil_discourse_guide.pdf
https://www.sphere-ed.org/sites/default/files/2025-01/Sphere_Civil%20Discourse%20Primer_Web.pdf
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/school-safety-and-crisis/supporting-youth-affected-by-the-violence-in-israel-and-gaza-tips-for-families-and-educators
https://crlt.umich.edu/publinks/generalguidelines#rules
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Graphic organizers are an effective way to achieve these aims. Below we offer several examples,
each representing a different way to facilitate structured learning and discussion about current
events, allowing teachers and students flexibility in how they think and respond. We also offer a
Possible Outline for Instruction with guidance on implementation.

Additionally, teachers can refer to the bank of Suggested Opening Questions to begin the discussion

and the Suggested Closing Questions to wrap up and debrief with students after the learning

activity is complete. For each question or task, students can be given the option to respond verbally,

in writing, or both.

Suggested Opening Questions

Mo

Graphic Organizers

lcebera Chart - Complexity Analysi

Students determine the complexity of current
events by separating what is currently
happening (what is seen or “on the surface”)
from the various elements that impact the
situation, lay the foundation for the event, or
simply inform our understanding (what is
unseen or “beneath the surface”).

Click here to make a copy of this graphic
organizer.

KWL Chart

Students track what they believe they already
Know about the current event, what they

Want to know, and what they have Learned at
different stages of the learning process. This

What are three things you have heard in the news about this conflict?
Where are you currently gathering information about this conflict?
What makes this a difficult topic to discuss?

What are you hoping to learn or clarify today?

Possible Outline for Instruction

Establish discussion norms (see
Establish Discussion Norms).

State objectives for learning and
discussion (i.e., “Today we will establish
some factual background about the Iran
War and acknowledge questions you
have about this ongoing situation”).

Explain the concept of your chosen
graphic organizer to students.

Facilitate pre-learning work. This may
be part of the graphic organizer, or
teachers can pose one or two of the
Suggested Opening Questions.

Build relevant current and historical
background by establishing a shared
knowledge base. Use selected


https://docs.google.com/document/d/13i0N8jvyTMJrX-2Dt3MIcL4D3CXB2Tyftf_k2NYor0o/copy
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helps establish prior knowledge, clarify
questions, and allow time for reflection about
what students have gained from learning
activities. Teachers can use this graphic
organizer in a variety of ways and may also
choose to have students complete the first
two sections as an exit ticket the day before,
helping them come to class better prepared
for their students’ questions.

Click here to make a copy of this graphic
organizer.

Four-Dimensional Thinking

Students categorize their thoughts in four
different dimensions: facts (what information
they have learned), reactions (how they are
responding to information), hopes (what they
hope for or what they believe others hope
for), and questions (what is still unclear to
them). This model creates space for factual
learning, reflective thinking, emotional
response, and inquiry, emphasizing that
people experience difficult events through a
variety of thought processes and responses.

Click here to make a copy of this graphic
organizer.

resources about the conflict (FAQs,
background information from Building
Knowledge About Iran, Glossary
Terms for Student Support, etc.), while
students record what they learn on their
graphic organizers. Teachers may
choose to present selected information
to students through a short lecture, or
alternatively, read the information aloud
or provide resources for students to
read and learn independently or in
groups.

Think — Pair time. First, allow students
to work individually on their graphic
organizers. Then, provide partner or
small group time for students to
discuss what they have learned and
record additional information gained
from peer discussion.

Share. Facilitate a full class share-out to
allow students to debrief, share what
they have learned, clarify any
misunderstandings, and acknowledge
any remaining questions or feelings
that have come up. In addition to the
graphic organizers, teachers can also
select one or two of the Suggested
Closing Questions listed below.

Suggested Closing Questions

wn =

differently?
4. What do you still feel unclear about?

What are three things that you learned today?
What is something you understand better now?
What was one thing you heard a peer say that has helped you understand this situation


https://docs.google.com/document/d/1FNpVRboz3Uk6q4WNGTYaySG4NvDLs6Cp_K_NvMXIa6k/copy
https://docs.google.com/document/d/10i80xRmPngQrpJi0q5xe2U83WfIUamaxLANjJTIJmAo/copy
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Media Literacy and Further Reading

A major challenge with current events is determining which sources provide accurate, reliable
coverage and narrowing down our intake of information. Even credible news organizations face
challenges in making sense of breaking events given the “fog of war,” especially when conflicts are
overseas — it can take time to fully understand what has occurred and the significance of those
events. One antidote to this challenge is to turn to credible research organizations and think tanks
which offer more in-depth analysis and take into account the wider historical context. These
organizations also tend to have expertise on international conflicts and the societies affected that
news organizations often lack. The following resources offer this type of support for teachers:

e The Washington Institute for Near East Policy

e Center for Strategic and International Studies

e The Atlantic Council

During heightened moments, it is also helpful to talk with students about responsible information
intake, as constant access to news has been shown to have both negative physical and emotional
impacts. Teachers can do this by encouraging students to:
e Vet sources (see recommended steps below).
e Limit their social media intake.
e Refrain from viewing graphic images and videos.
e Be aware of the prevalence of misinformation.
o Research has shown that children are highly susceptible to believing misinformation.
Therefore, it is critical—especially at a time when media outlets and platforms (TV,
radio, the internet, social media, etc.) continuously report on devastating events—to
teach students how to identify mis- and disinformation and avoid spreading it.

The News Literacy Project (NLP) is a particularly helpful organization that offers excellent media
literacy resources for teachers, including the following steps to teach students about vetting their
news sources:
1. Do a quick search: Conducting a simple search for information about a news source is a key
first step in evaluating its credibility.
2. Look for standards: Reputable news organizations aspire to ethical guidelines and
standards, including fairness, accuracy, and independence.
3. Check for transparency: Quality news sources should be transparent, not only about their
reporting practices, but also about their ownership and funding.
4. Examine how errors are handled: Credible news sources are accountable for mistakes and
for correcting them. Do you see evidence that this source corrects or clarifies errors?
5. Assess news coverage: An important step in vetting sources is taking time to read and
assess several news articles from a source to determine their consistency and approach, and
to compare their coverage to other sources on the same topic.

For additional guidance and considerations regarding media literacy, please refer to ICS's Support for
Classroom Discussion on the Hamas-Israel War.


https://www.washingtoninstitute.org/
https://www.csis.org/programs/latest-analysis-war-iran
https://www.atlanticcouncil.org/war-with-iran/
https://newslit.org/wp-content/uploads/2025/04/Misinfo_infographic_FINAL-11x17-2.pdf
https://www.scientificamerican.com/article/schoolkids-are-falling-victim-to-disinformation-and-conspiracy-fantasies/
https://newslit.org/our-approach-to-news-literacy/
https://newslit.org/wp-content/uploads/2022/12/IsItLegit_infographic.pdf
https://newslit.org/wp-content/uploads/2022/12/IsItLegit_infographic.pdf
https://icsresources.org/wp-content/uploads/Support-for-Classroom-Discussion-on-the-Hamas-Israel-War_final2.pdf
https://icsresources.org/wp-content/uploads/Support-for-Classroom-Discussion-on-the-Hamas-Israel-War_final2.pdf
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Iceberg Chart - Complexity Analysis

What can we see?

What is happening right now?

Who is involved?

What do you know about the event or situation?

What is beneath the surface?

What can we not see that impacts these events?

This can include: history, relationships, beliefs, values,
previous events, unanswered questions, etc.
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KWL Chart
What do | Know? ¢ What do | Want to know? &
Who is involved in this conflict? What questions do you currently have?
How long has this been going on? What are you confused about?
What do you know about the parties involved? What do you want to know more about?

What did | Learn? v
Did you discover answers to any of your questions?
What new information did you learn?
What is now more clear to you?
What do you want to continue learning about?
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Four-Dimensional Thinking

Facts v/
What is currently happening?
Who is involved?
What background information is important to know?

Reactions ()

What have been some of your reactions from the
news/media or from what you learned in class? Keep in
mind that reactions may be emotional, analytical, curious,

ete.

Hopes
Given what you have learned, what do you hope for in this
situation? What do you think the different players in this
conflict might hope for?

Questions ?
What are you still unclear about?
What has yet to be determined?
What are you interested in learning more about?




